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Abstract: Education is the foundation of culture and the engine of economies; it is an essential part of
life. However, it remains inaccessible or unavailable in some parts of developing nations. Moreover,
such barriers for girls and women can extend beyond education and into the workplace, and this is
a bone of contention based on erroneous beliefs and other factors. Barriers for girls’ and women’s
education are debatable in the literature; however, there is a sparsity of literature that focuses on the
bridge to the workplace. Therefore, through a focus group study, this study explores the barriers
that prohibit the transition for women from higher education to employment in Egypt. Based on
qualitative data from focus group participants, the barriers to girls’ and women’s education are related
to cultural, economic, family, and structural–educational barriers. In addition, stereotypical thinking
and discrimination are factors hindering girls and women from ‘decent’ employment in Egypt.
Based on this study’s results, some practical recommendations were elicited, which centre around
awareness enhancement, formulation of laws and policies, and development of employability skills
and entrepreneurship skills. The managerial and societal implications of this study are illustrated. It
is anticipated that the results of this study will serve to create an inherent need to undertake a larger
survey to investigate the barriers from a wider number of respondents.

Keywords: employment; transition; women; gender equality

1. Introduction

Navigating pivotal life transitions, particularly education and career decisions, poses
challenges for young individuals (Ryan 2001). The shift from higher education to em-
ployment is often recognised as particularly demanding (Amer 2007; Santilli et al. 2024).
Although education serves as a platform for realising dreams and life aspirations for many,
certain personal and societal constraints may hinder others (Helve and Evans 2013), with
women being disproportionately affected, particularly in developing nations. Despite
notable strides by women in transitioning from education to securing employment across
various sectors (Madgavkar et al. 2019), certain barriers impede some women from suc-
cessful career transitions. Discrimination can affect their entry to, and career advancement
in, the workplace (Bain and Cummings 2000; Helve and Evans 2013). Regrettably, gender
biases significantly contribute to employment rejection in regions where traditional gender
norms persist. Consequently, local challenges, including gender-based (Almoaibed 2020)
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and class-related norms and ethnic and religious disparities, shape how young people per-
ceive their prospects and ambitions (Furlong et al. 2011). The majority of the women who
made an effort to get paid jobs ended up being given poor wages and are often controlled ir-
rationally or not given due respect like other counterparts who are men (Kabeer et al. 2018).

Indeed, the transition from higher education to employment is a critical determi-
nant of life outcomes, but it can be daunting in nations with limited job opportunities
notwithstanding other structural and societal impediments. Other inherent issues, such as
limited access to education, property rights, and opportunities that can culminate in future
problems in their old age, are also experienced by women (Kabeer 2018). The transition
process from higher education to employment in the global job market may depend on
the quality of the education (Bain and Cummings 2000), which may be to the detriment
of applicants from developing countries. Adverse economic and social conditions also
contribute to an inability to have a standard education, which could aid the intended
transition. In reality, economic issues can challenge citizens with a meagre income in the
Egyptian labour market (Assaad and Barsoum 2009), which has made the government
formulate a free education policy and assistantship. However, it is important to note that
despite increased educational opportunities, the hope for a better life remains distant for
younger generations in developing countries. In fact, with more than 40 percent of the girls
enrolled in secondary schools, the female workforce remains low in Egypt, and those who
attempt to enrol face high unemployment rates (Assaad and Barsoum 2009; Sharif et al.
2024a). Thus, women do not have the opportunity to have resources to fall back on should
risk befall their breadwinner, i.e., husband or father (Kabeer et al. 2018).

Addressing the employment gap and shortage now requires viewing the enrolment
of women not just as a positive motion but also as an imperative and practical step (Al-
Din 2021; Gurjao 2007). It is critical towards bridging the gender gap in developing
nations, such as Egypt (World Economic Forum 2023). Although women are now strongly
represented in various professions via their educational skills (Bourdieu 2001; Begeny
et al. 2020), most female graduates are practically excluded from positions of authority in
industries and politics (Bourdieu 2001), and some private organisations prefer to employ
males (Mertehikian and Parrado 2024). Meanwhile, women’s empowerment begins with
the ability to make strategic life choices that are on par with men’s and reaching the
pinnacle of their career (Kabeer 1999), which are unavailable or perhaps denied in many
developing nations. Although Ahmed and Gielen (2017) opined that cultural and labour
market barriers may be the underlying reasons for limited job opportunities for women,
further investigation is essential to draw interesting conclusions and formulate practical
recommendations. Given the limited amount of research on the barriers that prevent
a smooth transition for women from higher education to the workplace in Egypt, it is
crucial to explore the experience of such barriers from the point of view of working
women. Therefore, this study is exploratory and intended to function as a platform
to facilitate the design of further large-scale quantitative studies on such barriers. A
qualitative approach, through a focus group study, was used to explore how working
women perceive such barriers in Egypt and how they have overcome them with the
following overarching objectives:

1. To explore the potential barriers of girls’ education in Egypt;
2. To explore the barriers to decent employment for girls and women in Egypt; and
3. To identify how to address the barriers to girls’ education and issues surrounding

decent employment for girls and women in Egypt.

In other sections of this paper, a review of past studies on the present employment of
women and the transition from higher education to employment in Egypt was conducted.
The methodology adopted to achieve the objectives of this study was extensively described.
The qualitative data received from the respondents were thematically analysed and dis-
cussed in juxtaposition with past research findings. Thereafter, practical recommendations
were proposed and conclusions were drawn from the study.
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2. Literature Review

The population of Egypt was 109 million as of 2021 (Hamzawy et al. 2023), with
about 32% being less than 15 years old (Ahmed and Gielen 2017), 51% aged 25 years
and below, and 5% 65 years and above (UNICEF 2022). This implies that a considerable
percentage of the population is at an employable age. Unfortunately, 2019 statistics show
that 28% of Egyptians were not in education, employment, or training (UNICEF 2022),
shrinking the workforce further in the country. Although 57% of the population resides
in rural areas, with many engaged in agricultural-related activities that do not require
education or training (El-Ramady et al. 2013); the general unemployment rate in urban
areas is still alarming among youths (Prince et al. 2018). On the part of young women in
Egypt, unemployment is not only high but also an agelong trend (UNICEF 2022).

Despite efforts by different international, national, and non-governmental organisa-
tions to establish equal opportunities in the labour market for both males and females,
women in many countries still face various shortcomings in labour participation (Al-Kazi
2011). The gender gap in Egypt still needs strategic attention, as the global gender gap
ranked Egypt 134th out of 146 countries as of 2023 (World Economic Forum 2023). Sig-
nificant improvement has not been recorded in the gender gap indicated by the World
Economic Forum for about two decades (Assaad and El-Hamidi 2009). There is progress in
empowering women in Egypt, but the gender gap remains an issue in the country (Samak
et al. 2018). Priority may be given to men in search of jobs, perhaps because of the patriar-
chal structure and expectations of men as breadwinners (Barsoum 2018). Complementarily,
Ahmed and Gielen (2017) indicated that priority might be given to women whose provider
(husband) had lost the ability to work for one reason or another. Sika (2017) also found
that Egyptian women prefer men for job opportunities when jobs are scarce. This could be
attributed to some factors that need to be explored to achieve the goals of equal opportunity,
a liberal labour market, education, and career progress for women in Egypt.

According to recent statistics, unemployed youths aged 15–24 are about 16% of the
total unemployed in Egypt (World Bank 2024). The survey of 15,000 youths conducted by
Sieverding (2012) revealed that 88.5% of the women in Egypt aged 15–29 are out of the
labour force or unemployed. The percentage of women who are uneducated across all the
groups of education from primary school to university is twice that of men (Sieverding
2012), perhaps because most of the cultural notion that women could get married early and
would primarily be concerned with household responsibilities (Farahat 2009). Interestingly,
many unemployed married young women opined that being a housewife is the reason
for their unemployment (Sieverding 2012). Taking care of household responsibilities is
considered a significant task of women in Egypt (Farahat 2009); even employed females
still face this challenge, although some coping strategies are being adopted by many.
Beinin (2012) revealed that about half of Egyptian women are economically active, but 22%
participate in the formal economy. Thus, the role of breadwinning is continually allotted to
men, while women are unpaid for domestic duties and reproductive work (Kabeer 2010;
Sieverding 2012).

A quality education serves as the crucial link for a seamless transition to employment,
yielding significant advantages. In instances where access to a top-notch education and
training is lacking, expatriates often resort to limited employment opportunities, leaving
the local population grappling with unemployment (Haak-Saheem and Brewster 2017).
The educational deficit, coupled with inadequate facilities, leaves students ill-prepared for
the demands of the labour market. Presently, graduates from rural areas and those with
low-income backgrounds often perceive their education as insufficient, lacking in reliability,
and offering poor career prospects (Hamilton 2019). Students in rural settings also face
disruptions in their education, potentially leading to unemployment, limited job prospects,
and heightened chances of social exclusion from peers (Greer and Kirk 2022; Van Praag
and Clycq 2020).

A study by Assaad and Barsoum (2009) highlights the challenges faced by young job
seekers in Egypt, particularly women, in securing career-oriented positions post-graduation.
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This aligns with the findings of the International Labour Organization (ILO) study, revealing
that 83% of Egyptian youths encountered difficulties in transitioning from education to
careers (ILO 2006), with a majority being women (Al-Din 2021). Illiteracy still prevails
among young women in Egypt (Sywelem 2015), especially in rural areas because the
education system tends to focus on urban areas (Sika 2016). Females are likely to be
uneducated in Egypt, with 21% of women aged 25–29 regarded as being illiterate compared
to 12% of men (Elbadawy 2014). The majority of the Egyptians who abruptly drop out of
school because of poverty are women and are likely to have dropped out of primary school
(Sika 2017). Sadly, among the educated young people aged 15–29 in Egypt, unemployment
is around 85%, and most are women (Sika 2017). The number of unemployed young females
is five times the number of unemployed males in Egypt (Barsoum et al. 2014) despite the
increased number of educated females from 2006 (Elbadawy 2014) and increased enrolment
of females in secondary schools, vocational education centres, and higher institutions
(Elbadawy 2014). Keo et al. (2019) revealed that employment among young women in
urban areas has remained static between 1998 and 2018. Unfortunately, limited labour force
participation for women and a high unemployment rate have constantly been reported in
Egypt (Barsoum et al. 2014).

According to Amin and Al-Bassusi (2004), more women in Egypt are likely to acquire
an education but less likely to obtain employment. Thus, young women and men appear
to have equal chances for obtaining an education in Egypt, but their life experiences in
obtaining employment are different (Sika 2017), perhaps because most women in Egypt
prefer employers to consider men for job opportunities when jobs are scarce (Sika 2017).
Furthermore, Egypt continues to grapple with unemployment and the limited involvement
of women, as evidenced by Angel-Urdinola and Semlali (2010), possibly attributed to
specific factors. It becomes crucial to qualitatively explore the underlying barriers hindering
women in Egypt from smoothly transitioning from higher education to employment, aiming
to uncover the core issues at hand.

3. Research Methodology
3.1. Focus Group Method

A focus group is an exploratory group discussion approach for obtaining diverse
perceptions on specific topics in a domain (Krueger and Casey 2009). It is an inquiry method
that originated from sociology and has become increasingly used in numerous research
disciplines (Merton and Kendall 1946). Focus groups are often classified into various
categories based on the number of participants that form them. The classifications include
dyad (two participants), triad (three), mini-group (from three to six participants), small
group (from seven to eleven) or super-group from eleven to twenty participants (Cooper
and Schindler 2014). Of the five classes of focus groups, the small group is considered as
being the most appropriate for obtaining extensive information from participants and is
manageable for a single moderator (Liang et al. 2018). Participants in focus groups can
freely express concerns, opinions, and perceptions under the purview of the moderator(s).
The moderator(s) of focus group discussions is/are also required to stimulate participants to
obtain diverse perceptions and insights (Fisher 2011). In addition, the moderator(s) play(s)
a crucial role in avoiding or minimising dominant voices in the group while encouraging
quiet participants to share their views on the discussed topic (Smithson 2000; Krueger and
Casey 2009). The moderator(s) is/are also expected to know about the discussed topic to
ensure that participants stay focused on the subject (Kidd and Parshall 2000). Focus groups
are also expected to be relatively homogenous regarding the participants’ organisations or
professions (Yu and Leung 2015).

3.2. Sample

The focus group participants were women working as academic or administrative staff
at three different universities in Cairo and were purposely selected for this study. An e-mail
was sent to the target population to explain the purpose of the focus group discussion
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for invitations. The purposive sampling technique was utilised to have participants with
different social, educational, and work backgrounds for optimising the data quality and
relevance. Each focus group consisted of 6–8 participants to facilitate group interaction
and provide fair and equal opportunities of expression among the participants (Liang et al.
2018). The group sizes in this study were in accordance with the suggested minimum
group size (Krueger and Casey 2009). Five focus group discussions were planned during
the design stage of the study; however, only four focus group discussions were conducted
as a result of saturation in data collection. Table 1 shows the background information of
the focus group participants across the four groups. All the focus group participants in
this study were female; aged 20–29 (16%), 30–39 years (38%), 40–49 years (38%), and above
49 years (8%); and were working for the aforementioned private educational institution.
Most of the focus group participants were married (77%), with salaries between 21,000.00
and 40,000.00 Egyptian pounds. Their educational backgrounds included bachelor’s (35%),
master’s (26%), and PhD (39%) degrees, and they all belonged to the upper middle social
class. In addition, most focus group participants (59%) had more than ten years of working
experience. Based on the background information of the focus group participants, they
can be considered as being suitable to provide valid information for drawing relevant
conclusions in the study.

Table 1. Background information of the focus group participants.

Background Information Categories

Groups

Frequency PercentageFG1
(7)

FG2
(8)

FG3
(8)

FG4
(8)

Gender Female 7 8 8 8 31 100%
Job role Academia 6 8 7 7 28 90%

Administrative 1 0 1 1 3 10%
Age 20–29 years 1 2 1 1 5 16%

30–39 years 3 3 3 3 12 38%
40–49 years 3 3 3 3 12 38%
Above 49 years 0 0 1 1 2 8%

Marital status Single 2 1 2 2 7 23%
Married 5 7 6 6 24 77%

Religion Christian 1 1 1 2 5 16%
Muslim 6 7 7 6 26 84%

Education Bachelor’s degree 1 4 3 3 11 35%
Master’s degree 2 2 2 2 8 26%
Doctorate 4 2 3 3 12 39%

Monthly income (local
currency in Egyptian
pounds (E£)

<20,000.00 3 3 3 3 12 38%
21,000.00–40,000.00 4 5 4 4 17 54%
41,000.00–60,000.00 0 0 1 1 2 8%

Years of professional
experience

1–5 years 1 2 2 1 6 19%
6–10 years 2 1 2 2 7 22%
11–15 years 4 5 4 5 18 59%

Profession English 5 4 5 4 18 59%
Psychology 1 3 3 3 10 32%
Business 1 1 0 1 3 9%

3.3. Data Collection and Analysis

To obtain extensive information from the participants, 28 questions were drafted
to reflect the contents required to achieve the study’s objectives. These questions were
evaluated by a panel of five experts in the field of social science to gain inter-rater reliability.
Based on the experts’ evaluations and comments, similar questions were merged, while
the redundant and irrelevant ones were excluded. Finally, ten questions pertinent to the
aims and objectives of the study were retained. Prior to the commencement of the research,
the approvals of the Faculty of Arts and Humanities and the British University in Egypt’s
ethics committees were sought and obtained. As mentioned earlier, the aim was to raise
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individuals’ awareness about the barriers preventing Egyptian women from transitioning
smoothly from higher education to the workplace. Participants were informed about the
purpose of the research and were asked to participate voluntarily in the data collection
process. Their identities continued to be kept strictly confidential, and they were free to
stop participating at any moment. All the electronic data and the raw video recordings
were stored on a secure, password-protected server.

Two moderators knowledgeable in the study’s domain conducted the focus group
discussions. One of the moderators presented the purpose of the study and the ground rules,
such as equality in discussions; no hierarchies; freedom to provide suggestions, object, and
doubt; and confidentiality in the data provided (Chan et al. 2012). These ground rules are
essential to mitigate potential pitfalls in the focus group discussions (Beasley and Jenkins
2003). The qualitative data from the participants were collected via audiotapes, flipcharts,
worksheets, and immediate notetaking in the discussion process (Leung and Chan 2012).
These approaches are useful for ensuring data validity, participants’ ability to review all the
ideas, stimulation of new views, and cross-checking of participants’ statements to avoid
misinterpretation (Yu and Leung 2015). Three research assistants used the orthographic
transcription technique within 24 h of conducting each focus group to generate a verbatim
record of each discussion. After that, a thematic analysis technique was used to identify the
major themes that described the content of the focus group discussions. In summary, the
methodology suggested by Howitt (2010), comprising (1) planning the study, (2) optimising
the choice of the group’s participants, (3) optimising the group’s structure, (4) planning
how many focus groups, (5) planning what questions to ask and when, and things that the
moderator(s) does/do, was adopted in this study.

4. Results and Discussion
4.1. Barriers to Women’s Education in Egypt

Four themes of barriers to women’s education in Egypt can be deduced from the
discourses of the focus group participants. They include cultural, economic, family, and
structural–educational barriers (see Table 2). Some direct quotes from the focus group
participants are rendered in italics in the discussion section and juxtaposed with previous
findings appropriately.

4.1.1. Cultural Barriers

For ages, some countries have had cultural preferences that favour male children
(Phillips 2003; Bako and Syed 2018). However, civilisation and development have eroded
this primitive and archaic culture, especially in developed nations. In this study, a focus
group of participants revealed that some parts of Upper Egypt still embrace traditions and
customs that indicate a preference for male children in education-related matters. In other
words, the parents prefer to keep their girls from school (FG1-P2 and FG2-P1). Perhaps because
Upper Egypt is still largely rural and uncivilised (Sallam and Ahmed 2020) and engages
in subsistence agriculture, in which education may not be considered as being essential
by the rural residents (El-Ramady et al. 2013). Not only do cultural barriers hinder girls in
Upper Egypt’s access to Western education but also the women refrain from the use of basic
health services after delivery, which Chiang et al. (2013) revealed to be linked to cultural
barriers. In Egypt, some parents fail to send their girl children to schools because of the
expectations that the female children would be given a hand in getting married at a very
young age (FG1-P2). This confirmed what is obtainable in some developing countries across
the globe, especially residents in rural communities from poor backgrounds or uneducated
parents and guardians (Workineh et al. 2015; Setiadi 2021; Kohno et al. 2020). The belief
that a Western education is not necessarily required to raise a family also contributes to
the mindset for not sending female children to school in Egypt (FG4-P1). Based on this
study’s results, an unwritten distinction exists in Egyptian culture because participants
FG4-P1 described the male as a breadwinner while raising the family, which is the female’s
responsibility. Although breadwinning for the family is important and indispensable, the
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father’s involvement in parenting and being at home is also crucial, as shown in the study
by Sriyasak et al. (2018) in Thailand. On the other hand, the parents’ levels of education
informed their attachment to the agelong belief that the father must be the breadwinner.
This finding aligns with the submission of Farahat (2009), which indicates that most of
the female respondents who are medical practitioners in Egypt have parents who are also
medical professionals. At the same time, the mother who stays at home, as stated by the
focus group participants (FG2-P1), may not be worried by seeing her daughter also follow
suit. This implies that the educated would likely marry each other and ensure their children
(both male and female) are also educated. In contrast, uneducated parents may not educate
their female children (Amin and Al-Bassusi 2004).

Table 2. Barriers to women’s education in Egypt.

Themes Discourses

Cultural barriers

• Some parts of Upper Egypt still adhere to old traditions and customs. For example, they prefer to keep their
girls from school and prioritise their marriage at a very young age (FG1-P2);

• Some traditions do not encourage girls to pursue their education (FG1-P2);
• If they have to choose whom to send to school, the males would be chosen because females will eventually get

married and have children. People do not consider education necessary to build a household (FG4-P1);
• Culturally, it is perceived that males are the breadwinners and not females (FG4-P1);
• I also think it is a cultural issue. The parents prefer the girls to marry and not be educated (FG2-P2);
• Some parents in Upper Egypt are not educated. Therefore, they prevent their daughters from going to schools

or only allow them to study to a certain level, such as primary school only (FG2-P1).

Economic barriers

• In some classes, educating the boy rather than the girl is more important. After all, he will be the breadwinner
in the future, and the girl will marry, especially in poor areas (FG1-P1);

• I guess it is about deciding whether the family will spend their money on the boy or the girl. Should I spend it
on the girl, for her education, private lessons, books, and so on, or should I pay this money for the boy? The
boy will later be a family supporter and will be responsible for the family, not the girl (FG1-P2);

• People experiencing poverty are often displaced for labour and to search for job opportunities in other
governorates, especially among janitors. Sometimes, they have to move to another city and take the girls with
them, but they can leave the boys in their origins, where they can learn and get an education (FG1-P4);

• I think this is relevant to the social class because I think the mindset of parents now, even in Upper Egypt, is
that if they have the money, they will allow their daughters to pursue their higher education (FG1-P3);

• Some parents cannot afford school expenses. Although education is claimed to be free, some fees must still be
paid, so the students cannot go to school (FG2-P1);

• Sometimes, for economic reasons, some families would allow the males to continue to work afterwards and
earn a living, and the girls were given different priorities, so they would not spend money on them because it
would seem useless (FG3-P1);

• When it comes to prioritising, I think many people, even if they don’t admit it, will choose “Let us do this for
the boy”; he needs a career and a good job. But the girl will eventually get married, so there is no need to
spend more money on this if they have to choose (FG4-P2).

Family barriers

• Another part is that girls marry early, like 15 or 16 years of age. There is this idea of “unofficial marriage”
because it is not allowed by the law to marry before the age of 18. So, they do this “unofficial marriage”, and
when she is 18, the marriage is made official (FG1-P5);

• The motherhood responsibilities do not allow some women in the upper middle class in Egypt to pursue
postgraduate studies (FG1-P6);

• For girls, the future is to get married, stay at home, take care of the children, and do house chores. So, if we
have this kind of irrational mindset, we consider it not important to educate the girl child (FG2-P3);

• When a girl receives a scholarship, her parents may prevent her from travelling because she is travelling alone.
If she is married, her husband can refuse her from travelling because of family responsibilities and so
on (FG2-P1);

• As an associate professor, my mother has never been prouder with me more than the time I made a good meal
for my husband, and he (my husband) called her to say that he was very happy that I did this, and she was so
happy (FG3-P2).
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Table 2. Cont.

Themes Discourses

Structural–educational
barriers

• If you see the ratio of primary schools where we have boys and girls and how they go to prep schools and
secondary schools, you will see a huge difference. There are only two schools for girls and five schools for boys.
When you go to a higher-level secondary school, there is only one school for girls (FG1-P1);

• Some uneducated parents enrol the girls in school without allowing them to attend or learn; they are enrolled
to allow them to write exams (FG1-P3);

• Schools are poorly equipped, so they resort to private coaching centres (FG2-P1);
• It is not good for a female to be a physiotherapy doctor because she has to touch males. It is better if she studies

pharmacy or dentistry. . . . I prefer a male surgeon to a female surgeon (FG1-P1);
• Female students’ potential in medical school choice is often affected by the hassle of choosing an area of

specialisation (FG4-P2);
• Males almost dominate the STEM field, and if a female decides to study mechanical engineering, she will

always have this kind of stereotype as a tomboy (FG1-P5).

4.1.2. Economic Barriers

The focus group participants also reported economic barriers as a crucial factor af-
fecting girls’ education in Egypt. The limited financial resources of parents living in poor
areas in Egypt are revealed to be a potential reason why male children are supported in
educational pursuits (see Table 2). According to FG1-P2, a barrage of questions on the
expenses required for private lessons, books, and so on, which are necessary for an edu-
cation, are used as the premise for decision-making. More importantly, it was mentioned
that the boy later will be a family supporter of a sort, and he will be responsible for a family, not the
girl (FG1-P2), which makes the parents use their limited economic resources for the male
children’s education. The financial responsibility expected of men could make women in
Egypt prefer that their husbands be employed even if there are more qualified female job
applicants (Sika 2017). However, Ahmed and Gielen (2017) indicated that priority may be
given to women whose provider (husband) had lost the ability to work for one reason or
another. Interestingly, FG-P3 stated that if the residents in Upper Egypt had sufficient money,
they would allow their daughters to pursue higher education. These findings corroborate that
the residents in Upper Egypt are low-income (Belaïd and Flambard 2023). To lessen the
financial burden for educating children by poor citizens, the government often provides
subsidies and free education for children. However, it was mentioned that despite gov-
ernment support, parents cannot afford the expenses of education; although it is claimed to be
free or with no fees, there are fees to be paid, so the students cannot go to schools (FG2-P1). This
can be attributed to the poverty level in Upper Egypt, which doubles the national average
(AlAzzawi 2020; Belaïd and Flambard 2023).

4.1.3. Family Barriers

Moreover, the focus group participants explained family barriers in their responses to
the barriers to women’s education in Egypt. The marriage arrangements between families
in Egypt are regarded as a potential hindrance to young girls in the country. Parents often
betroth their daughter informally at a very early age of about 15 or 16, while the union
is made official as soon as the girl is 18 years old (FG1-P5). Thus, the need to educate
a daughter who may become a mother in a few months may not be considered. The
results of this study are in agreement with past findings on the early marriage of girls in
Ethiopia (CSA and ICF 2017). Similar findings are possible in 73 countries with permissible
standpoints allowing marriage for girls below 18 years old (Marphatia et al. 2017). It is
worth noting that some women fortunate to have a bachelor’s degree may be unable to
proceed with postgraduate studies because of family responsibilities as mothers (FG1-P6).
Sadly, FG2-P3′s statement purported that the future of the girls is basically to get married, stay
at home, take care of the children, and do house chores. Therefore, the rationale that women should
be home-based does not justify the years of acquiring knowledge or getting an education (FG2-P3).
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Conversely, a mother’s education is important in a child’s upbringing and home
(Chen and Li 2009). Interestingly, the myth that women ought to be family-centric is mainly
reported in the focus group participants’ sentences. According to participants FG2-P1, when
a girl receives a scholarship, her parents or betrothed husband may prevent her from travelling to
further her education. This finding is at variance with the results of a (Chapman and Mushlin
2008) study in Sierra Leone and Djibouti, where parents embraced scholarships as against
the supposed benefits from a dowry when they give their girl child to be married at age 12
or 13. A participant also said, ‘My mother has never been more proud of me being an associate
professor than when I made a good meal for my husband, and she was over the moon’ (FG3-P2).

4.1.4. Structural–Educational Barriers

Additionally, structural–educational barriers in Egypt contribute to the educational
malady of women. According to FG1-P1, there are only two schools for girls and five for boys in
primary school, which means they are no longer there, while there is only one secondary school for
girls. It can also be deduced from the statement of a focus group participant that uneducated
parents also prevent their female children from attending lectures in school. Some female
children, especially uneducated children, attend school for examinations after enrolment (FG1-P3).
On the other hand, some schools are not well equipped, so children resort to private lesson centres
(FG2-P1). These results confirmed what is obtainable in some countries in Africa, such
as Kenya, Sierra Leone, and Djibouti (Magaki et al. 2021; Chapman and Mushlin 2008),
possibly because of the impact of the long war in some areas and other factors.

4.2. Barriers to Decent Employment for Girls and Women

This study also explores the barriers to decent employment for girls and women in
Egypt to uncover the underlying barriers to transition from higher education to a career.
The barriers are grouped into stereotypical thinking and discriminations based on the
qualitative data.

4.2.1. Stereotypical Thinking

Stereotypes are regarded as being a human attribute that could be used to explain a
group’s mindset (Dweck and Yeager 2019). In this study, the stereotypical mindset that
men are the breadwinners and women stay home hinders women from obtaining decent jobs
(FG2-P4). Although these results partly confirmed past findings that some organisations
may still prefer to employ men (Williams 2023), it is not because of breadwinning responsi-
bilities. Females also take up the role of breadwinners, while husbands care for the family
(Meisenbach 2010). Other gender-stereotypical views include females as weak, incapable,
and not as competent as males, as reported by some focus group participants (FG1-P1 and
FG4-P3). In fact, FG1-P5 explained an erroneous belief that “I used to think that a male dentist
is going to have more force to pull out the tooth”. The emotional tenderness of women is also
used against females during job searches. For instance, some recruitment organisations or
employers perceive that women are primarily emotional and, thus, cannot be objective in
certain jobs (FG3-P1).

On the other hand, the detailed prowess of women is also viewed as pettiness (FG1-P4).
Therefore, female bosses are considered harsh compared to their male counterparts (FG1-P1 and
P4). Meanwhile, the meticulousness potential of females is essential for project and team
performances (Chaluvadi 2015). In fact, for a complex phenomenon, like corruption, past
findings have revealed that organisations and countries headed by women perform better
in the fight against unethical behaviours (Swamy et al. 2001). In addition, there is an Islamic
religious misconception that men should earn more money than women (FG2-P3), which creates
a barrier for women to obtain a decent job. These results confirmed that some religious
misconceptions may need a better explanation to avoid the pitfalls of misapplications
(Syed 2008).
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4.2.2. Discrimination

Women face discrimination at different levels: during recruitment before securing a job
and on the job (during the promotion process). According to a focus group participant (FG1-
P4), some recruitment organisations and employers prefer to employ men because of the possibility
that a woman could get pregnant and take maternity leave after a while. Some recruitment
organisations would ask if a woman applicant is planning to have children any time soon,
which may determine the possibility of being offered the job (FG4-P1), just like air hostesses
are expected to not give birth within two years of their appointment (FG1-P4). Surprisingly,
the participants reported that some companies would not hire a female because they
believe men should be the breadwinner (FG1-P4). Perhaps men being breadwinners may
be the result of a cultural belief because women have also been breadwinners in recent
decades across many developing nations (Jurczyk et al. 2019). There is also unfair treatment
in the wages given to female employees. FG2-P5 stated that we have a wage gap, which
usually reflects that women receive only 70% of what men receive, perhaps because of the
misinterpreted religious script expressed by (FG3-P3) in Arabic (see Table 3). These results
further corroborate the findings that women’s wages are less than men’s for the same
job and job description in Egypt (Al-Din 2021) and Bangladesh (Kabeer et al. 2018). In
addition, it has been reported that it is not common for women to hold some leadership
positions, especially at universities in Egypt. Although females are not very common as
vice chancellors at African universities, the few females in these positions have performed
exceptionally well in Uganda (Nakamanya and Bisaso 2023), Australia, South Africa, and
the U.K. (White et al. 2012).

Table 3. Barriers to decent employment for girls and women.

Themes Discourses

Stereotypical thinking

• Mindsets like the man being the breadwinner and the woman staying at home to do the housework and
belonging to the kitchen hinder women from getting decent jobs (FG2-P4);

• There is a stereotype that females are weak and are not as good as males. . . . I will go to a male surgeon
because they are more efficient (FG1-P1);

• Perceiving women as primarily emotional, they cannot do certain jobs because they will not be objective
(FG3-P1);

• We used to think about some things. We usually go to the male dentist because I used to think he would
have more force to pull out the tooth (FG1-P5);

• Some fields are strictly known for females (FG1-P5 and P1);
• There is this misconception. For example, if she is a female leader, she will always be tougher than a male

leader. Alternatively, the males will refuse to have their top manager be a female, and females prefer male
managers (FG1-P1);

• Females tend to be more detailed and meticulous, so they would be harsh as bosses (FG1-P4);
• I guess one of the misconceptions that women should be paid less comes from Islamic religious misconceptions

that men should take more money than women (FG2-P3);
• The unconscious beliefs and stereotypes that women cannot pursue their careers along with home

responsibilities (FG4-P2);
• There is an assumption that women are incapable. Since she will have her home, husband, or children,

she will not be capable for controlling or managing her work and home responsibilities (FG4-P3).
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Table 3. Cont.

Themes Discourses

Discrimination

• During the screening of new employees, they prefer men because a woman might get pregnant and eventually
take maternity leave. If we have two candidates and want to choose one for the job, it would be the
man (FG1-P4);

• I know two friends who were asked in the job interview, “Are you planning on having kids?” The answer
would determine whether they would be accepted (FG4-P1);

• Choosing between a woman wearing a hijab and a woman without a scarf for a leadership position
always presents a problem (FG1-P6);

• I remember a personal experience at my graduation at the International Conference Hall, where
they sought translators. The person in charge told me, “Well, you can, of course, apply, but you should
get rid of your hijab; we do not accept veiled women working as translators” (FG1-P4);

• As a fresh graduate, some employers take females specifically, but we have a pay discrepancy (FG1-P1);
• Some companies never hire females; they only hire males because they are the breadwinners. There is a group

of companies that do this (FG1-P4);
• There are certain jobs, like air hostesses, where they are not allowed to give birth within two years when

they are first appointed. I think this is a kind of discrimination because they are not allowed to live their lives
or to have free will (FG1-P4);

• The wage gap usually reflects that women receive only 70% of what men receive (FG2-P5);
• I think workplace harassment is actually a thing, and there is currently an ongoing T.V. series called

(sout w Soura). It is tackling this exact thing (FG2-P6);
• There is discrimination when it comes to high positions. They always prefer a leader to be a man. It is very

rare to find a female university president in Egypt (FG2-P4);
• The stereotype is that she takes care of the children and other responsibilities and is not dedicated to work

(FG1-P5);
• The problem is that sometimes females discriminate against each other, also known as Queen Bee

Syndrome (FG1-P4);
• Egyptian social culture stems from religion. Some religious assumptions are mistaken and need to be

corrected. For instance, “ZA� 	
�Ë @ úÎ«
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�
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K” translates as “Men are superior

to women, and women lack in reason and religion”. So, how would men easily accept having a woman boss
(FG3-P3)?

5. Recommendations and Implications of This Study
5.1. Recommendations

This study used focus groups to explore the potential barriers for women’s transition
from higher education to employment in Egypt. The thematic analysis of the qualitative
data from the focus group participants revealed that the barriers to girls’ and women’s
education could be categorised as cultural, economic, family-related, and structural–
educational. To minimise the identified barriers, some solutions were elicited from the
focus group participants (see Table 4). The focus group also provided some practical
recommendations to address the barriers to the education of girls and women in Egypt.

The culture-related barriers indicate most indigenous citizens’ inherent beliefs and
perceptions about women. To eliminate or reduce the culture-induced barriers hindering
women from transitioning to gaining employment, it is recommended to organise a public
enlightenment campaign to address the social sideline. Although a focus group participant
explained that there is a campaign in which people volunteer to knock on the doors of lower
social classes and lower middle classes to explain the importance of education for girls (FG1-P4),
more effort is required in creating awareness via social media (FG2-P1) and art (FG2-P4).
Employers, families, and society should be targeted to unveil the importance of women’s
empowerment in various organisations. Women who successfully combine careers and
family responsibilities should be invited to share their experiences to further convince the
target audience in the public enlightenment campaign. Presenting female role models who
have achieved something significant after graduation and attained great positions (FG2-P1) could
encourage other women not to be discouraged by their career aspirations. The stories of
prominent female architects, such as Louise Blanchard Bethune (the first woman member
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of the American Institute of Architects) and Norma Merrick (the first African American
woman architect), and other influential females in various sectors (Sharif et al. 2024b) can
trigger the thoughts of women in Egypt to change the status quo.

Table 4. Solutions for education and transitions of girls and women from focus group participants.

Themes Discourses

Awareness
enhancement

• The first step is creating awareness. There is a campaign in which people volunteer to knock on the doors of people
in lower social classes and lower middle classes to explain the importance of education for girls (FG1-P4);

• We can provide scientific explanations for the effects of the mother’s education on children’s behaviour,
psychological well-being, education, cognitive functions, and cognitive development (FG2-P5);

• I also believe that media has a big role in spreading awareness (FG2-P1);
• Presenting role models who have achieved something after graduation and attained great positions (FG2-P1);
• Art can also help in the awareness campaign; I learned more from music, drama, and theatre than books (FG2-P4).

Law and policy
changes

• There should be some policy change at some point. Nowadays, they do not give this “Decent Life” stipend to
someone with a kid who does not attend school (FG1-P1 and P4);

• I think this has to start with law enforcement in the policy (FG3-P1);
• The class capacities, tools, materials, and teacher training should be reviewed (FG1-P1);
• I believe financial support sometimes might help. The governmental and non-governmental bodies should

work on that (FG2-P2);
• The whole idea of education throughout Egypt has to change. We need to focus more on ethics, skills, culture,

and breaking stereotypes (FG2-P3).

Employability
skills acquisition

• Educate children with soft skills. Education should be more oriented towards the markets (FG1-P4);
• There should be a match or meeting point between what employers want and what they offer (FG1-P1);
• There should be volunteering opportunities for students to acquire skills before graduation (FG1-P1);
• We need to empower our students with problem-solving skills, decision-making skills, leadership skills, and skills

like this (FG2-P4).

Entrepreneurship
skills

• Entrepreneurship and a business mindset are very important. We need to teach our girls how to grow into
businesswomen who can think of how to make their own businesses thrive and earn from their abilities
or skills, even if we need to teach them skills or handicrafts (FG2-P5).

Economic barriers are also denoted as a critical hindrance to women’s education in
Egypt. According to (FG2-P2), financial support from governmental and non-governmental
bodies can go a long way to cushion the financial stress on citizens to afford to educate their
children. Non-governmental organisations (NGOs) can strategically provide financial relief
packages for girls and women in Egypt. On the other hand, policy should be formulated to give
a stipend of a “Decent Life” to parents who cannot afford to educate their children (FG1-P1 and
P4). The policy must also be enforced to ensure that the target beneficiaries enjoy any subsidy
provided by the government or NGOs (FG3-P1). Funds should also be provided to equip
educational centres with all the necessary tools and materials to enhance the learning of
students in Egypt (FG1-P1).

The family-related barriers identified in the study by the focus group participants can
also be addressed through an awareness campaign. The parents of daughters should be
sensitised on the possible consequences of early marriage at age 15 or 16 years, such as
physical, emotional, and sexual abuse. The government should ensure that practical steps
are taken to discourage any form of unofficial marriage in Egypt. In addition, defaulters
should be ensured to be sanctioned appropriately. This study also indicated that some
women could not undertake their postgraduate studies because of home responsibilities
or other discouragements. Therefore, it is advised that educational institutions should be
flexible with postgraduate programmes to suit the learning of married women. Young
unmarried women who obtain scholarships in foreign nations should be allowed by their
parents to pursue their studies and advance their knowledge, for instance.
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This study also found structural–educational barriers as a potential issue for girls’ and
women’s education in Egypt. Education ought to be a platform for advancing knowledge
among all the classes of people in society. However, the results of this study revealed the
need for some amendments. The findings identified that there were a limited number of
schools for girls compared to boys. Therefore, the government must construct more class
blocks for girls in various schools. The government should employ trained and experienced
teachers to educate girls and women in the expected curriculum, values, and inherent
potential in women. The stereotypical mindset that some careers are meant for men should
be addressed by professional institutions with proof of international records of women
undertaking tasks that are often thought to be masculine-inclined. In addition, the focus
group participants recommended the need to educate children with soft skills (FG1-P4), such as
problem-solving skills, decision-making skills, leadership skills (FG2-P4), and entrepreneurship skills
(FG2-P5). Students’ industrial work experience programmes should also be incorporated
into different levels of education in Egypt to enhance their knowledge of courses being
taught in schools (FG1-P1).

5.2. Theoretical Contribution

This study contributes theoretically to the literature on female education, especially
in developing nations. The list of underlying barriers to women’s transition from higher
education to employment in Egypt is obtained from focus group participants with practical
experience in the subject’s domain. Drawing on the focus group participants’ opinions,
these findings enrich the theoretical framework of women’s education and the impending
barriers to their education and obtaining decent employment. The findings of this study
can be useful for governmental bodies, NGOs, academic institutions, and guardians to
channel approaches to eradicate the lack of education among women in Egypt mutually.

5.3. Managerial Implications

In addition, it is proposed that this study will contribute to the body of knowledge
by educating stakeholders on the issues surrounding the education of girls and women in
their quest to eradicate illiteracy in developing nations. The knowledge of the barriers that
affect the decent employment of girls and women in Egypt can also assist the management
arm of organisations and recruitment firms to avoid stereotypical mindsets against women.
In addition, organisations may be informed on the need to train their staff and human
resource managers in ethics and equality required in the discharge of their professional
services. The results of this study may also be useful to trigger organisations on the need to
set out funds for corporate social responsibilities to foster girls’ and women’s education in
Egypt, thereby promoting the image of their firms.

5.4. Societal Implications

Moreover, the results of this study also have some societal implications. First, all
the classes of society must understand the importance for educating girls and women
through a sensitisation programme. Second, the family barriers identified in this study
must be addressed through formal and informal approaches and possibly backed up with
a policy for enforcement. Lastly, society should also be allowed to play an active role in
the education system, which can only be possible when they understand the indispensable
role of women in all the sectors of the economy.

6. Conclusions and Limitations of This Study

The underlying impediments to a successful transition from higher education to
employment are investigated in this study through focus groups. The qualitative data from
the focus group participants were analysed using thematic analysis in which the barriers to
girls’ education include cultural, economic, family, and structural education. Based on the
findings of this study, the following conclusions were made:
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Generally, some Egyptians, especially in Upper Egypt, believe that their daughters do
not need to be educated, especially in higher institutions, because they will end up being
married and raising a family. Instead, they prefer to send their sons to school and university.

Despite government financial support for parents, some parents still need help to
afford the subsidised fees required for an education. Even though, generally, Upper Egypt
residents would love to provide their daughters with a good education if they had enough
funds, they still prioritise sending their sons to school with the little they can afford because
the boy would become the breadwinner and supporter of the family. Early marriage
arrangements contribute more to these barriers. A daughter married at a tender age to a
man might have no thought for improving herself academically because the only ‘training’
she received or ‘ambition’ she was encouraged to pursue was how to take care of the family.
This may deprive her from obtaining an education, even if she has the opportunity to be
educated. The lack of infrastructure for many schools restricts children from obtaining a
quality education, especially in rural areas, where the majority of Egyptians reside. This
research showed that parents who lack an education also encourage their children not
to bother because they need to know the value or importance. Likewise, the shortage of
schools for girls also limits the interest and zeal to obtain an education.

Based on the findings of this study, several recommendations were made by the
authors and the focus group participants. The focus group participants’ suggestions for
addressing the barriers identified in this study could be grouped into awareness enhance-
ment, changes in laws and policies, employability skills acquisition, and entrepreneurship
skills. This study’s theoretical contributions and managerial and societal implications were
presented to minimise the barriers to girls’ and women’s educational transition in Egypt.
Although this study has achieved the intended objectives, future studies are still essential
for this work. Therefore, a quantitative study is important to obtain empirical opinions
from a large number of respondents to investigate the barriers identified in this study.
Through this, divergent and convergent opinions of respondents in various groups can be
identified through statistical analyses for proposing relevant recommendations. In addition,
similar studies can be conducted in other developing nations to identify if the same barriers
are experienced or if other barriers are unique.

Author Contributions: Conceptualization, M.Q.R. and A.L.; methodology, M.Q.R., S.F., M.S. and
A.L.; software, L.D.O.; formal analysis, S.F. and M.S.; investigation, M.Q.R., S.F., M.S., A.L. and O.T.O.;
resources, M.Q.R., S.F., M.S., A.L., O.T.O. and L.D.O.; writing—original draft preparation, L.D.O.;
writing—review and editing, M.Q.R., S.F., M.S., A.L. and O.T.O.; visualization, M.Q.R., S.F., M.S., A.L.
and O.T.O.; supervision, M.Q.R., S.F. and M.S.; project administration, M.Q.R.; funding acquisition,
M.Q.R. All authors have read and agreed to the published version of the manuscript.

Funding: This research was funded by the British Council as a part of the British Council Going Global
Partnership 2022 Project on “Gender, Education, and Career: Improving Transitions for Women from
Higher Education to Employment in Egypt (GEP06-22) between BUE and UCEM”, and the APC was
funded by the British Council as a part of the “British Council Going Global Partnership 2022”.

Institutional Review Board Statement: This study was conducted in accordance with the Declaration
of Helsinki and approved by the institutional review boards (or ethics committees) of University
College of Estate Management on 19/7/2023 for studies involving humans.

Informed Consent Statement: Informed consent was obtained from all the subjects involved in
the study.

Data Availability Statement: The datasets used and/or analysed during the current study are
available from the corresponding authors on reasonable request.

Conflicts of Interest: The authors declare no conflicts of interest.



Soc. Sci. 2024, 13, 195 15 of 17

References
Ahmed, Ramadan A., and Uwe P. Gielen. 2017. Women in Egypt. In Women’s Evolving Lives: Global and Psychosocial Perspectives.

Berlin/Heidelberg: Springer International Publishing, pp. 91–116.
AlAzzawi, S. 2020. Regional and income disparities in cost of living changes: Evidence from Egypt. Middle East Development Journal 12:

243–67. [CrossRef]
Al-Din, Sherine Gamal. 2021. The Implications of the Fourth Industrial Revolution on Women in Information and Communications Technology:

In-Depth Analysis on the Future of Work. Washington, DC: The World Bank Group.
Al-Kazi, Lubna. 2011. Women and non-governmental organizations in Kuwait: A platform for human resource development and

social change. Human Resource Development International 14: 167–81. [CrossRef]
Almoaibed, Hanaa Abdulla. 2020. Choosing a Career in Saudi Arabia: The Role of Structure and Agency in Young People’s Perceptions

of Technical and Vocational Education. Doctoral dissertation, University College London, London, UK.
Amer, Mona. 2007. Transition from Education to Work. Torino: European Training Foundation.
Amin, Sajeda, and Nagah H. Al-Bassusi. 2004. Education, wage work, and marriage: Perspectives of Egyptian working women. Journal

of Marriage and Family 66: 1287–99. [CrossRef]
Angel-Urdinola, Diego, and Amina Semlali. 2010. Labour Markets and School-to-Work Transition in Egypt: Diagnostics, Constraints,

and Policy Framework. Available online: https://www.google.com.hk/url?sa=t&source=web&rct=j&opi=89978449&url=https:
//mpra.ub.uni-muenchen.de/27674/1/MPRA_paper_27674.pdf&ved=2ahUKEwjWraCTzJGFAxVmtlYBHeNHDwwQFnoE
CBUQAQ&usg=AOvVaw1eRXj-f-tdcL61W2LWQDPm (accessed on 13 March 2024).

Assaad, Ragui, and Fatma El-Hamidi. 2009. Women in the Egyptian labor market: An analysis of developments, 1988–2006. In The
Egyptian Labor Market Revisited. Cairo: American University in Cairo Press, pp. 229–67.

Assaad, Ragui, and Ghada Barsoum. 2009. Generation in waiting: The Unfulfilled Promise of Young People in the Middle East.
In Rising Expectations and Diminishing Opportunities for Egypt’s Young. Edited by N. Dhillon and T. Youssef. Washington, DC:
Brookings Institution Press.

Bain, Olga, and William Cummings. 2000. Academe’s glass ceiling: Societal, professional-organisational, and institutional barriers to
the career advancement of academic women. The University of Chicago Press Journal 44: 493–514. [CrossRef]

Bako, Mandy Jollie, and Jawad Syed. 2018. Women’s marginalisation in Nigeria and the way forward. Human Resource Development
International 21: 425–43. [CrossRef]

Barsoum, Ghada. 2018. ‘Women, work and family’: Educated women’s employment decisions and social policies in Egypt. Gender,
Work & Organization 26: 895–914.

Barsoum, Ghada, Mohamed Ramadan, and Mona Mostafa. 2014. Labour Market Transitions of Young Women and Men in Egypt.
Work4Youth Publication Series No. 16. Geneva: International Labour Office.

Beasley, Mark S., and J. Gregory Jenkins. 2003. A primer for brainstorming fraud risks. Journal of Accountancy 196: 32–40.
Begeny, Christopher T., Michelle K. Ryan, Corinne A. Moss-Racusin, and Gudrun Ravetz. 2020. In some professions, women have

become well represented, yet gender bias persists—Perpetuated by those who think it is not happening. Science Advances
6: eaba7814. [CrossRef] [PubMed]

Beinin, Joel. 2012. Egyptian workers and January 25th: A social movement in historical context. Social Research 79: 323–48. [CrossRef]
Belaïd, Fateh, and Véronique Flambard. 2023. Impacts of income poverty and high housing costs on fuel poverty in Egypt: An

empirical modelling approach. Energy Policy 175: 113450. [CrossRef]
Bourdieu, Pierre. 2001. Masculine Domination. Stanford: Stanford University Press.
Central Statistical Agency (CSA), and ICF. 2017. Ethiopia Demographic and Health Survey 2016. Addis Ababa and Rockville: CSA and ICF.
Chaluvadi, Ngai Sai Sindhura Lakshmi. 2015. Differences in leadership styles between genders: Outcomes and effectiveness of women

in leadership roles. Differences 2: 1–15.
Chan, Isabelle Yee Shan, Mei-yung Leung, and Sheerwood Shi Wang Yu. 2012. Managing the stress of Hong Kong expatriate

construction professionals in Mainland China: Focus group study exploring individual coping strategies and organisational
support. Journal of Construction Engineering and Management 138: 1150–60. [CrossRef]

Chapman, David W., and Sarah Mushlin. 2008. Do girls’ scholarship programs work? Evidence from Two Countries. International
Journal of Educational Development 28: 460–72.

Chen, Yuyu, and Hongbin Li. 2009. Mother’s education and child health: Is there a nurturing effect? Journal of Health Economics
28: 413–26. [CrossRef] [PubMed]

Chiang, Chifa, Shokria Adly Labeeb, Michiyo Higuchi, Asmaa Ghareds Mohamed, and A. Aoyama. 2013. Barriers to using basic health
services among women in rural southern Egypt (Upper Egypt). Nagoya Journal of Medical Science 75: 225.

Cooper, Donald R., and Pamela Schindler. 2014. Business Research Methods. New York: Mcgraw-Hill.
Dweck, Carol S., and David S. Yeager. 2019. Mindsets: A view from two eras. Perspectives on Psychological Science 14: 481–96. [CrossRef]
Elbadawy, Asmaa. 2014. Education in Egypt: Improvements in attainment, problems with quality and inequality. In The Egyptian

Labour Market in an Era of Revolution. Oxford: OUP Oxford, p. 127.
El-Ramady, Hassan R., Samia M. El-Marsafawy, and Lowell N. Lewis. 2013. Sustainable agriculture and climate changes in Egypt.

Sustainable Agriculture Reviews 12: 41–95.
Farahat, Fayssai M. 2009. Challenges facing female physicians in Egypt. Archives of Environmental & Occupational Health 64: 121–28.

https://doi.org/10.1080/17938120.2020.1770476
https://doi.org/10.1080/13678868.2011.558313
https://doi.org/10.1111/j.0022-2445.2004.00093.x
https://www.google.com.hk/url?sa=t&source=web&rct=j&opi=89978449&url=https://mpra.ub.uni-muenchen.de/27674/1/MPRA_paper_27674.pdf&ved=2ahUKEwjWraCTzJGFAxVmtlYBHeNHDwwQFnoECBUQAQ&usg=AOvVaw1eRXj-f-tdcL61W2LWQDPm
https://www.google.com.hk/url?sa=t&source=web&rct=j&opi=89978449&url=https://mpra.ub.uni-muenchen.de/27674/1/MPRA_paper_27674.pdf&ved=2ahUKEwjWraCTzJGFAxVmtlYBHeNHDwwQFnoECBUQAQ&usg=AOvVaw1eRXj-f-tdcL61W2LWQDPm
https://www.google.com.hk/url?sa=t&source=web&rct=j&opi=89978449&url=https://mpra.ub.uni-muenchen.de/27674/1/MPRA_paper_27674.pdf&ved=2ahUKEwjWraCTzJGFAxVmtlYBHeNHDwwQFnoECBUQAQ&usg=AOvVaw1eRXj-f-tdcL61W2LWQDPm
https://doi.org/10.1086/447631
https://doi.org/10.1080/13678868.2018.1458567
https://doi.org/10.1126/sciadv.aba7814
https://www.ncbi.nlm.nih.gov/pubmed/32637616
https://doi.org/10.1353/sor.2012.0054
https://doi.org/10.1016/j.enpol.2023.113450
https://doi.org/10.1061/(ASCE)CO.1943-7862.0000533
https://doi.org/10.1016/j.jhealeco.2008.10.005
https://www.ncbi.nlm.nih.gov/pubmed/19058866
https://doi.org/10.1177/1745691618804166


Soc. Sci. 2024, 13, 195 16 of 17

Fisher, Eddie. 2011. What practitioners consider to be the skills and behaviours of an effective people project manager. International
Journal of Project Management 29: 994–1002. [CrossRef]

Furlong, Andy, Dan Woodman, and Johanna Wyn. 2011. Changing times, changing perspectives: Reconciling ‘transition’ and ‘cultural’
perspectives on youth and young adulthood. Journal of Sociology 47: 355–70. [CrossRef]

Greer, Tomika W., and Autumn F. Kirk. 2022. Overcoming barriers to women’s career transitions: A systematic review of social support
types and providers. Journal of Psychology 13: 777110. [CrossRef] [PubMed]

Gurjao, Sonia. 2007. Inclusivity: The Changing Role of Women in the Construction Workforce. Ascot: The CIOB. Available online:
https://www.ciob.org (accessed on 4 January 2023).

Haak-Saheem, Washika, and Chris Brewster. 2017. ‘Hidden’ expatriates: International mobility in the United Arab Emirates as a
challenge to current understanding of expatriation. Human Resource Management Journal 27: 423–39. [CrossRef]

Hamilton, Stephen F. 2019. We need a systemic approach to career pathways. Kappa 101: 39–42. [CrossRef]
Hamzawy, Amr, Mohammad Al-Mailam, and Joy Arkeh. 2023. Climate Change in Egypt: Opportunities and Obstacles. Available

online: https://policycommons.net/artifacts/6935728/climate-change-in-egypt/7844253/ (accessed on 13 March 2024).
Helve, Helena, and Karen Evans. 2013. Youth and Work Transitions in Changing Social Landscapes. London: The Tufnell Press.
Howitt, Dennis. 2010. Introduction to Qualitative Methods in Psychology. England: Pearson Education Limited.
ILO. 2006. School-to-Work Transition, Evidence from Egypt. Geneva: International Labour Organization.
Jurczyk, Karin, Birgit Jentsch, Julia Sailer, and Michaela Schier. 2019. Female-breadwinner families in Germany: New gender roles?

Journal of Family Issues 40: 1731–54. [CrossRef]
Kabeer, Naila. 1999. Resources, agency, achievements: Reflections on the measurement of women’s empowerment. Development and

Change 30: 435–64. [CrossRef]
Kabeer, Naila. 2010. Women’s empowerment, development interventions and the management of information flows. Ids Bulletin

41: 105–13. [CrossRef]
Kabeer, Naila. 2018. Gender, Livelihood Capabilities and Women’s Economic Empowerment: Reviewing Evidence over the Life

Course. Available online: https://eprints.lse.ac.uk/90462/ (accessed on 13 March 2024).
Kabeer, Naila, Simeen Mahmud, and Sakiba Tasneem. 2018. The contested relationship between paid work and women’s empowerment:

Empirical analysis from Bangladesh. The European Journal of Development Research 30: 235–51. [CrossRef]
Keo, Caitlyn, Caroline C. Krafft, and Fedi Luca. 2019. Rural Women in Egypt: Opportunities and Vulnerabilities. In Economic Research

Forum Working Paper Series No. 1359. Giza: Economic Research Forum.
Kidd, Pamela S., and Mark B. Parshall. 2000. Getting the focus and the group: Enhancing analytical rigour in focus group research.

Qualitative Health Research 10: 293–308. [CrossRef]
Kohno, Ayako, Maznah Dahlui, Nik Daliana, Nik Farid, Razitasham Safii, and Takeo Nakayama. 2020. Why girls get married early in

Sarawak, Malaysia-an exploratory qualitative study. BMC Women’s Health 20: 46. [CrossRef]
Krueger, Richard A., and Mary Anne Casey. 2009. Focus Groups: A Practical Guide for Applied Research, 2nd ed. Thousand Oaks: SAGE.
Leung, Mei-yung, and Isabelle Yee Shan Chan. 2012. Exploring stressors of Hong Kong expatriate construction professionals in

Mainland China: Focus group study. Journal of Construction Engineering and Management 138: 78–88. [CrossRef]
Liang, Qi, Mei-yung Leung, and Cary Cooper. 2018. Focus group study to explore critical factors for managing stress of construction

workers. Journal of Construction Engineering and Management 144: 04018023. [CrossRef]
Madgavkar, Anu, James Manyika, Mekala Krishnan, Kwellin Ellingrud, Lareina Yee, Woetzel Jonathan Chui, Michael Vivian Hunt, and

S. Balakrishnan. 2019. The Future of Women at Work: Transition in the Age of Automation. Chicago: McKinsey Global Institute.
Magaki, Zipporah N., Jared A. Ntabo, and Elizabeth Nduku. 2021. Status of physical facilities under the public schools infrastructure

investment funds in public primary schools of Nyamira County in Kenya. Journal of African Interdisciplinary Studies 5: 56–80.
Marphatia, Akanksha A., Gabriel S. Ambale, and Alice M. Reid. 2017. Women’s marriage age matters for public health: A review of the

broader health and social implications in South Asia. Frontiers in Public Health 5: 269. [CrossRef] [PubMed]
Meisenbach, Rebecca J. 2010. The female breadwinner: Phenomenological experience and gendered identity in work/family spaces.

Sex Roles 62: 2–19. [CrossRef]
Mertehikian, Yasmin A., and Emilio A. Parrado. 2024. The Gendered Impact of the COVID-19 Pandemic on Employment in Argentina:

The Mediating Role of the Public vs. Private Sectors. Social Science 13: 123. [CrossRef]
Merton, Robert K., and Patricia L. Kendall. 1946. The focused interview. American Journal of Sociology 51: 541–57. [CrossRef]
Nakamanya, Florence, and Ronald Bisaso. 2023. The Kind of Support to the Female Leaders’ Success in Higher Education: Tales from

Vice Chancellors. Makerere Journal of Higher Education 12: 43–57.
Phillips, Anne. 2003. When culture means gender: Issues of cultural defence in the English courts. The Modern Law Review 66: 510–31.

[CrossRef]
Prince, Heather, Yara Halasa-Rappel, and Amna Khan. 2018. Economic Growth, Youth Unemployment, and Political and Social Instability:

A Study of Policies and Outcomes in Post-Arab Spring Egypt, Morocco, Jordan, and Tunisia (No. 2018-12). UNRISD Working Paper.
Geneva: United Nations Research Institute for Social Development (UNRISD).

Ryan, Paul. 2001. The school-to-work transition: A cross-national perspective. Journal of Economic Literature 39: 34–92. [CrossRef]
Sallam, Walid, and Osama Ahmed. 2020. The socio-economic assessment to evaluate the potentiality of developing the rural community

in Upper Egypt. International Journal of Food and Agricultural Economics 8: 143–65.

https://doi.org/10.1016/j.ijproman.2010.09.002
https://doi.org/10.1177/1440783311420787
https://doi.org/10.3389/fpsyg.2022.777110
https://www.ncbi.nlm.nih.gov/pubmed/35719527
https://www.ciob.org
https://doi.org/10.1111/1748-8583.12147
https://doi.org/10.1177/0031721719892973
https://policycommons.net/artifacts/6935728/climate-change-in-egypt/7844253/
https://doi.org/10.1177/0192513X19843149
https://doi.org/10.1111/1467-7660.00125
https://doi.org/10.1111/j.1759-5436.2010.00188.x
https://eprints.lse.ac.uk/90462/
https://doi.org/10.1057/s41287-017-0119-y
https://doi.org/10.1177/104973200129118453
https://doi.org/10.1186/s12905-020-00911-z
https://doi.org/10.1061/(ASCE)CO.1943-7862.0000411
https://doi.org/10.1061/(ASCE)CO.1943-7862.0001477
https://doi.org/10.3389/fpubh.2017.00269
https://www.ncbi.nlm.nih.gov/pubmed/29094035
https://doi.org/10.1007/s11199-009-9714-5
https://doi.org/10.3390/socsci13020123
https://doi.org/10.1086/219886
https://doi.org/10.1111/1468-2230.6604002
https://doi.org/10.1257/jel.39.1.34


Soc. Sci. 2024, 13, 195 17 of 17

Samak, Yasmin A., Ahmed O. El-Kholei, and Mohamed Ibrahim. 2018. The conditions of female students studying architecture in
Egypt: The need for gendersensitive studio. Charrette 5: 21–32.

Santilli, Sara, Isabella Valbusa, Barbara Rinaldi, and Maria Cristina Ginevra. 2024. Life Satisfaction, Courage, and Career Adaptability
in a Group of Italian Workers. Social Sciences 13: 106. [CrossRef]

Setiadi, Setiadi. 2021. Getting married is a simple matter: Early marriage among Indonesian Muslim girls in rural areas of Java. Jurnal
Sosiologi Walisongo 5: 143–54. [CrossRef]

Sharif, Ahlam A., Angela Lee, Alaa S. Alshdiefat, Muhammad Q. Rana, and Noor-Alhuda A. Abu Ghunmi. 2024a. Sustainable Gender
Equality: A Comparative Perspective on STEM Education and Employment in Jordan. Sustainability 16: 2273. [CrossRef]

Sharif, Ahlam A., Angela Lee, Alaa S. Alshdiefat, Muhammad Q. Rana, and Noor-Alhuda A. M. Abu Ghunmi. 2024b. Gender Equality
in Architecture and Constrution: An Assessment Framework at the Institutional and Sectoral Levels in Jordan. Buildings 14: 764.
[CrossRef]

Sieverding, Maia. 2012. Youth perspectives on entrepreneurship in Egypt: Barriers to entrepreneurship as a means to combat youth
unemployment. In Survey of Young People in Egypt Policy Brief No. 5. Cairo: Population Council.

Sika, Nadine. 2016. The Disguise of Youth Inclusion in Egypt. Power2Youth. Available online: https://www.iai.it/en/pubblicazioni/
disguise-youth-inclusion-egypt (accessed on 13 March 2024).

Sika, Nadine. 2017. Education, Income and the Uncertainty of Being Young in Egypt. Power2youth Working Paper. Cairo: American
University in Cairo, vol. 29, pp. 1–21.

Smithson, Janet. 2000. Using and analysing focus groups: Limitations and possibilities. International Journal of Social Research
Methodology 3: 103–19. [CrossRef]

Sriyasak, Atcharawadee, Anna-Lena Almqvist, Chaweewan Sridawruang, Wanwadee Neamsakul, and Elisabet Häggström-Nordin.
2018. The new generation of Thai fathers: Breadwinners involved in parenting. American Journal of Men’s Health 5: 1368–78.
[CrossRef]

Swamy, Anand, Stephen Knack, Young Lee, and Omar Azfar. 2001. Gender and corruption. Journal of Development Economics 64: 25–55.
[CrossRef]

Syed, Khalida Tanvir. 2008. Misconceptions about human rights and women’s rights in Islam. Interchange 39: 245–57. [CrossRef]
Sywelem, Mohamed M. Ghoneim. 2015. Literacy and adult education in Egypt: Achievements and challenges. American Journal of

Educational Research 3: 793–99. [CrossRef]
UNICEF. 2022. Situation Analysis of Children and Adolescents in Egypt 2021: Summary Report. New York: UNICEF.
Van Praag, Lore, and Noel Clycq. 2020. Going to work without educational qualifications: School-to-work transitions of early school

leavers in Belgium. Journal of Youth Studies 23: 465–80. [CrossRef]
White, Kate, Barbara Bagilhole, and Sarah Riordan. 2012. The gendered shaping of university leadership in Australia, South Africa and

the United Kingdom. Higher Education Quarterly 66: 293–307. [CrossRef]
Williams, Christine L. 2023. Still a Man’s World: Men Who Do Women’s Work. Berkeley: Univiversity of California Press, vol. 1.
Workineh, Sileshi, Getiye Dejenu Kibretb, and Genet Degu. 2015. Determinants of early marriage among female children in Sinan

district, Northwest Ethiopia. Health Science Journal 9: 1.
World Bank. 2024. Unemployment, Total (% of the Total Labor Force) (Modeled ILO Estimate). Available online: https://data.worldba

nk.org/indicator/SL.UEM.TOTL.ZS (accessed on 13 March 2024).
World Economic Forum. 2023. Global Gender Gap Report 2023. Available online: http://reports.weforum.org/global-gender-gap-re

port-2023 (accessed on 13 March 2024).
Yu, Ju, and Mei-yung Leung. 2015. Exploring factors of preparing public engagement for large-scale development projects via a focus

group study. International Journal of Project Management 33: 1124–35. [CrossRef]

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

https://doi.org/10.3390/socsci13020106
https://doi.org/10.21580/jsw.2021.5.2.7970
https://doi.org/10.3390/su16062273
https://doi.org/10.3390/buildings14030764
https://www.iai.it/en/pubblicazioni/disguise-youth-inclusion-egypt
https://www.iai.it/en/pubblicazioni/disguise-youth-inclusion-egypt
https://doi.org/10.1080/136455700405172
https://doi.org/10.1177/1557988316651062
https://doi.org/10.1016/S0304-3878(00)00123-1
https://doi.org/10.1007/s10780-008-9062-3
https://doi.org/10.12691/education-3-7-1
https://doi.org/10.1080/13676261.2019.1620926
https://doi.org/10.1111/j.1468-2273.2012.00523.x
https://data.worldbank.org/indicator/SL.UEM.TOTL.ZS
https://data.worldbank.org/indicator/SL.UEM.TOTL.ZS
http://reports.weforum.org/global-gender-gap-report-2023
http://reports.weforum.org/global-gender-gap-report-2023
https://doi.org/10.1016/j.ijproman.2015.01.015

	Introduction 
	Literature Review 
	Research Methodology 
	Focus Group Method 
	Sample 
	Data Collection and Analysis 

	Results and Discussion 
	Barriers to Women’s Education in Egypt 
	Cultural Barriers 
	Economic Barriers 
	Family Barriers 
	Structural–Educational Barriers 

	Barriers to Decent Employment for Girls and Women 
	Stereotypical Thinking 
	Discrimination 


	Recommendations and Implications of This Study 
	Recommendations 
	Theoretical Contribution 
	Managerial Implications 
	Societal Implications 

	Conclusions and Limitations of This Study 
	References

